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Station #1:  Creating a word wall or using visual imagery/PWIM  
(picture word induction model) with vocabulary & concepts 

 
What are Word Walls? 

A word wall is an organized collection of words prominently displayed in a classroom. This 
display is used as an interactive tool for teaching a variety of reading, writing and 
comprehension skills. 

A word wall:  provides reference support for students during reading and writing activities, 
provides a visual map to help students make connections, helps provide a core of key words to 
be used in a variety of contexts, promotes independence, builds background knowledge, can 
help identify what students know and don’t know.  Examples of word walls in High School: 

   

  



Station 1 – continued: Visual imagery / PWIM: Picture Word 
Inductive Model 

Using visual images in the classroom helps to build vocabulary, reinforce concepts and provide 
an ongoing reference for student learning. 

The PWIM model (Picture Word Inductive Model) follows a process that allows students to 
identify vocabulary and concept words, learn about classification, and create text.  This model is 
very effective for all levels of second language learners. 

Students “shake out” thematic words and concepts that can be used as a visual reference for 
the classroom and can support greater understanding of concepts and ideas. 

In a regular classroom, teachers could adapt this model but still pull from the basic idea.  For 
example, a teacher could opt to use this method with an entire page from a Math or Science 
textbook, for example, to front load vocabulary.  Teachers may opt to include connections 
between concepts as well (see example below). The image should be kept up in the room as a 
visual reference throughout the unit. 

 

 
Example: Science 09 Electricity Unit 

 
 
 
 
 
 

Static electricity 

 

friction 

Transferred by 
friction, contact, 
induction 

 

generator 

 

Charging by 
contact 

 

conductivity 

 



 
Station 2:  Front loading vocabulary and background concepts 

 
This is an instructional strategy for students to build background knowledge and make 
connections between what they know and what they are learning.   
 

1. Teachers may use this as a diagnostic tool to assess what students already know 
regarding a certain topic or theme. 

2. Plan for students that need additional support (additional background knowledge to 
which to link).  This allows teachers to fill some learning gaps if needed.  This is the 
opportunity for explicit instruction of content / strategies. 

 
Example:  Native Studies 10 
 
Unit 1: Identity and worldviews: Aboriginal Perspectives 
Students will watch a film called For Angela, Tina Keeper plays the role of an aboriginal woman 
whose daughter is subjected to a racist incident while waiting for a bus on a Saskatoon street.  
The incident compels the mother to change attitudes and shatter stereotypes. 
 
What background knowledge would students need to have prior to starting this discussion? 
 Key definitions 
 Key information about history of First Nations & Métis people in Canada 
 Stereotypes: define, explain, give examples 

 
This could be achieved through: 

- Self-assessment activity 
- Word wall using key terms and ideas 
- Provide text of varied reading levels to those who might need it 
- KWL chart (or RAN strategy – see below) 
- Think pair share activities 
- Activity – What are you thinking?  Choose a topic with multiple dimensions, at least 4, 

assign each dimension to a specific corner of the room.  Ideally you should have a 
picture and a label at each station.  Once in their corners, students have talk time to add 
knowledge about those key areas.  The students could create “tracks” of their learning.  
This activity is similar to carousel brainstorming. 

 
Other? 
 
 
 
 
 
 



 

 



 
Station 3:  Use of Anchor Charts 

 
Anchor charts build a culture of literacy in the classroom, as teachers and students make 
thinking visible by recording content, strategies, processes, cues, and guidelines during the 
learning process.  Posting anchor charts keeps relevant and current learning accessible to 
students to remind them of prior learning and to enable them to make connections as new 
learning happens.  Students refer to the charts and use them as tools as they answer questions, 
expand ideas, or contribute to discussions and problem-solving in class.  
 
Building Anchor Charts  
• Teachers model building anchor charts as they work with students to debrief strategies 
modeled in a mini-lesson.  
• Students add ideas to an anchor chart as they apply new learning, discover • interesting 
ideas, or develop useful strategies for problem-solving or skill application.  
• Teachers and students add to anchor charts as they debrief student work time, recording 
important facts, useful strategies, steps in a process, or quality criteria.  
• Students create anchor charts during small group and independent work to share with the 
rest of the class.  

 



 
Station 4: Use of the Frayer model  

(and various graphic organizers) 
 
The Frayer Model is a vocabulary development tool. In contrast with a straight definition, the 
model helps to develop a better understanding of complex concepts by having students identify 
not just what something is, but what something is not. The center of the diagram shows the 
concept being defined, while the quadrants around the concept are used for providing the 
details. Words that work well with the Frayer Model include quadrilaterals, insects and 
democracies. We have included two variations of the model that we have seen used in school 
settings. 

 



 
 
 



Station 5:  Text annotation or coding 
 
Text annotating allows students to identify key ideas.  Students need to mark only important 
sections, and then stop to write down their thinking in their words.  This leads to more 
meaningful conversations. 
 
Steps: 

1. Demonstrate and model – get a short piece of text that you can project and annotate 
live for the class.   

2. Model annotate – read aloud, stop to underline the important parts.  Jot quick notes to 
describe your thinking.  This might be a question, a connection, an image.  Share your 
thinking out loud. 

3. Give instructions for student reading and annotation. 
As you read this article I want you to do what I’ve just demonstrated.  First, underline 
information that is important, surprising, interesting, or thought provoking.  Then, stop 
and jot down a sentence or two that explains why you chose that bit to underline.The 
goal is to explain your thoughts, opinions or questions. 

4. Monitor reading 
Circulate as kids work.  Annotating can feel unnatural – encourage kids to follow given 
instruction. 

5. Pairs discuss the article 
6. Share with the whole class 

  

 



Station 5: Continued - Text coding allows for students to either work with or 
create a code that allows a deeper understanding of the text. 
 

1. Introduce codes - present kids with text coding symbols. 
2. Demonstrate & model coding.  Code as you are reading.  Show students how you are 

using the codes to mark your reactions.  Show how you right a word or two to remember 
what the code means. 

3. Students try coding.  Have students text code the rest of the article 
4. Monitor.  Circulate, confer, assist.  Allow time to complete. 
5. Pairs discuss.  Compare codes and reactions. 
6. Share with whole class. 

 

 
 
 
 
 
 
 
 
 
 
 



Station 6: Collaborative annotation 
Collaborative annotation allows for students to work in small groups and to annotate 
individually with colored markers, as well as to write comments about each other’s comments 
in the margins.  Text on text annotation balances airtime, and gets all students involved in the 
conversation.  Shy kids cannot hide and everyone gets the same amount of time to write. 
 

1.  Prepare the lesson.  Choose and prepare the text.  Choose a short selection, around 100 
words.  It should be relevant to kids and highly debatable.  Enlarge the font as large as 
possible.  You need to allow for a huge margin around the text that kids can write in, 
using the colored markers. 

2. Get the kids set up.  Walk students through the process, moving desks and placing the 
poster in the center.  Position students around where it can be more easily read.  Let 
everyone else follow suit. 

3. Show an example.  Show students an example of a completed poster.  This could be a 
previous lesson or you may choose to create a sample.  Leave these up throughout the 
lesson as a visual reference point. 

4. Teacher reads aloud – introduce the article and read it aloud emphasizing key points 
and issues.   

5. Offer instructions.  Students may reread, write comments, reactions, feelings, questions 
and connections in the margin.  They may underline and circle parts of the text and use 
an arrow to expand as needed.  Students may mark up the parts with annotation codes, 
drawings, comments, etc. 

6. As students finish annotating, they may start reading what other people have written, 
what parts have been marked, what comments have been made, what questions have 
been asked.  Teachers should provide feedback, writing back to them, in the margin, 
answer questions, etc.   

7. As teachers monitor, they may restart the conversation by adding an essential question 
in the margin. 

8. Gallery Walk – hang the posters up, space them evenly, invite them to walk and read the 
comments posted.  Use post it notes to leave additional comments or questions on 
other groups posters. 

9. Reconvene and share ideas.  
 



 
 

 

 

 

 

 

 



Station 7:  Selective highlighting (ex - math vs academic words) 
(CRISS) 

Background 

Selective Highlighting/Underlining is used to help students organize what they have read by 
selecting what is important. This strategy teaches students to highlight/underline ONLY the key 
words, phrases, vocabulary, and ideas that are central to understanding the reading.  

Benefits 

Selective Highlighting/Underlining is a flexible strategy that may be tailored to fit various types 
of information, and different skill-levels. You can employ the selective highlighting/underlining 
for many different instructional purposes 

 (i.e., key vocabulary; main ideas). This strategy can also be integrated with the use of 
technology and electronic information such as eBooks (see example below). As students study, 
selective highlighting/underlining helps them learn to pay attention to the essential information 
within a text.  

Create and use the strategy 

Introduce students to the Selective Highlighting/Underlining strategy and discuss the purpose 
of the activity (i.e., focus on vocabulary, main ideas, etc.). Then model the procedure to ensure 
that students understand how to use Selective Highlighting/Underlining. Give students time 
and means to practice the technique and reinforce successful performance. Monitor and 
support students as they work. 

Teacher should ask students to: 

1. Read through the selection first. 
2. Reread and begin to highlight main ideas and their supporting details. 
3. Highlight only the facts which are important or the key vocabulary not the entire 

sentence. 
4. After highlighting, look at what they have highlighted and summarize what they read. 
5. Take what was highlighted and write a summary paragraph. 

Teachers may wish to have students use various colors of highlighters to identify main ideas 
from details (e.g., use orange to represent main ideas and yellow to represent supporting 
details). 



 

Resources  

 

http://olc.spsd.sk.ca/de/pd/instr/index.html 

http://www.engageny.org/sites/default/files/resource/attachments/anchor_charts.pdf  

http://www.worksheetworks.com/miscellanea/graphic-organizers/frayer.html  

Read Write Think : http://www.readwritethink.org/resources/resource-print.html?id=1132 

Adolescent Literature website: http://www.adlit.org/strategy_library/ 
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